SHAMBLERURST PRIMARY SCHOOL ENQUIRY
PLANNING MODEL




Shamblehurst Curriculum 20-21 Medium Term Planning Autumn Term Year 6

Active Learners Basic Skills Creative Learners
e Seek out and enjoy challenges e To speak clearly and convey ideas e To ask questions to extend their thinking
e Collaborate with others e To read and communicate in writing efficiently e To generate ideas and explore
e To show commitment and and effectively possibilities
perseverance e To calculate efficiently and apply skills to solve e To overcome barriers by trying out
e To assess themselves and others problems alternatives or new solutions
e To use new technologies confidently, e To connect ideas and experiences in
purposefully and safely inventive ways

Concepts: Per.severonce Strength Ldentity Diversity

Enquiry Question

What does it take to survive?




Mind-map

Enquiry question:

What does it take to
survive?

Lead Curriculum subject 1

Science

- Evolution and Inheritance

- Animals, including humans (specifically the digestive and
circulatory systems)

- Electricity

Lead Curriculum subject 2

Art

- Study of Nick Mackman, clay
sculptor.

- Drawing techniques including
reviewing and adding detail
using perspective and
composition.

- Clay sculpting

- Explore, develop and evaluate
ideas to improve their own art
work.




Key Learning From main trunks — use Skills
and Progression documents to inform
planning.

What will the children learn?

How?
What opportunities am | going to give the
children so that they can learn?

Outcomes
What will the learning look like?
How will the learning be recorded?

Science (linked to Frankenstein and Maoth

text drivers)

E~xolution .and inheritance
* Recognise that living things howve
changed over time and that fossils
provide information ahout living
things that .inhahited the Earth
millions of years ago.

* Recognise that living things prodice
offspring of the same kind, hut
normally offspring x.ary ond are not

* Ldentify how .animals and plants .are
adapted to suit their erwirorument in
Adifferent ways and that adaptation
may lead to evolution.

* Define inheritance. What have we
inherited from our porents?

» Variation - after looking at what we
have inherited from .our parents,
think .about how mwe w~ary. Define
Nariation.

« Also look .t inheritance .and
w~ariation in animals and plants.

» Use BP dinocsawr detective .activities
to support understanding of fossils.

+ Archaeological ‘digs’ - Children to
examine real fossils and unpick what
sort of creature they think they came
from and why.
understand what creatures lived in
the past .and how long ago hased .on
the rock lLoyers and mwhich layer the

+ Use the bread fossil irwestigation to
demonstrate how .animals that have
died .are covered up by millions of
Mears  of  rock  layers  which
interpret.

+ Children to bring in photos .of
their family - what features have
they inherited? Use family
examples if photos not brought
in. Think about appearance AND
personality traits.

+ Children to wse a different colowr
lor examples) vary from their

« Consider how we change .os we
grow older - are there changes in
our parents that will likely .olso
happen to us?

» Children to repeat the task hut
categories are living things -
humans, animals, plants.

» Children to write a brief
explanation as to why
Frankenstein's monster doesn’t
follow the same rules for
Lroditional inheritance.

+ Children to take photos of their
Adig discowneries and record their
findings - what do they think it




U/sz,oim,a,gm,to show M}Lat,gu,aﬁz
wsed to Look like - shorter necks. We

know they are different now thanks
to fossils found. Why have they
evolved? This takes us onto
evolution, adaptation .and natural
selection.

+ What is the theory of evolution and
who came up with it?

« How «could Frankenstein’s .monster
evolve, change .and adapt to live
successfully ?

* Look at Darwin's finches to study
differences. .and understand the
theory of evolution and natural
selection.
httpﬁ [ I !lQ!!t!!bQ com/w.atch ?y =
£6LY8VYPFY & nl=en-GB. This wideo
adds imore info ahout other species
that have also evolved.

* Link to ‘Maoth’ by lsahel Thomas.
Children to look ot other animals
(moth included!) that have evolved
owver time to give themselves .a hetter
chance of suwrnvival: owl colours -
climate change, less snow (anowiy
owl - tawny owl); lizards - (Green
Anole Lizards) - irwasive species
threatened them, so0 they .grew
climbing; Asalmon - human

is? What clues are there to
suggest this? Why .are the

fossils they found so important?
How was the fossil maode?

* [f needed, rewvise skeletons - how

they h,ol,duzs,to,g,et}w/u,p -
discuss how hones w.ould he

turned into fossils .onver millions
of years thanks to Layers of
Adirt, stone, rock etc covering
them .and squashing them!

* Photos .of experiments,

- Exolution .and inheritance

Adictionary /,gJ,ozs/s,auJ .



https://www.youtube.com/watch?v=s64Y8sVYfFY&vl=en-GB
https://www.youtube.com/watch?v=s64Y8sVYfFY&vl=en-GB

Y6 objectives

* Ldentify .and name the main parts of
the hwman circulatory system .and
describe the functions of the heart,
blood vessels and blood.

* Recognise the impact .of Adiet,
exercise, drugs and lifestyle .on the
way their hodies function.

» Describe the ways in which nutrients
and water are transported within
animals, incuding huwmans.

Y5 ohjectives

» Describe changes as humans develop
to old age.

Y4 obhjectives

* Ldentify that animals, inc. humans,
need the right types and .amount of
nutrition, and that they cannot make
their own food; they get .nutrition
from what they eat.

Ldentify that humans and some other

animals have skeletons .and muscles

for support, protection and movement.

,tow,a,rmzr,o,oaan/s,tem,p/s—,djm,ate
,dl,arbg,e.

« Begin by Jfocusing .on the digestive

system s these children imat well have
missed this learning in Yi.

« What is the digestive system? Which

organs .make this siystem w.ork? How do
those organs work together?

. T}w,ruw,iznbs.maﬁo,o,dhawz,to get to envery

part of the hody. The bhlood transports
them. The role of digestion is to get the
rutrients in food to dissolve in the
blood, if it doesnt dissolve it can't enter
the blood .and bhe transported.

* Bread is a carhohydrate and so

prowvides our muscles with energy, but it
needs to dissolve in the blood hefore it
can be transported to the muscles.
Where in the hody does this happen?
Does chewing make it dissolve? Does
chewing with saliva imake it dissolve?
Does .mixing with acid imake it dissolve?
They can test .all .of these things. The
point is that one of these things couses
hbread to dissolve, this happens in the
intestines. (They .dont need to know
how it happens just that this is where
it does)

+ What is the circulatory system?
« AUl .animals need oxuygen to survive. Air

is breathed into the lungs mwhere the
oxiygen in the air is passed into the
blood. Envery part of animals bhodies need
oxigen, especially muscles. Muscles need

a supply of oxygen and sugar to make

» Use the hody t-shirt to show an

inside view of our hodies.

« Children keep a food diary for what

they ate the previous doy. Prowvide a
large torso outline .and .ask children
to .annotate what has happened to
the food they ate the previous
afternoon and evening.

+ Complete the hread .digestion

experiment .and write up
(differentiated .accordingly).

« Children to lahel (GDS will drow

their .own .maodel) the hlood
circulation model:

A.The blood circulates around the
hody in .a way that ensures all
muscles in the hody get .a supply .of
oxygen and sugar.

B. The heart pumps hlood to every
muscles in the body. The
circulatory route must allow the
hlood to collect oxiygen from the
lungs, sugar from the intestines
and visit muscles.

C. The blood then returns to the heart
where it is pumped again.

* Prowvide children with circularity
models that would not he successful
problem with these and provide an
explanation.

« Link to electricity - using circuits to
create a game that models the




Electricity

Year 6 ohjectives

- Associate the hrightness of a lamp
or the volume of o buwzzer with the
number .and voltage of cells used in

« Compare and give reasons for
~ariotions in ow components
function inc the hrightness .of
bulbs, the loudness of buzzers and
the on-off position of switches.

* Use recognised symhbols when
representing a simple circuit in .o
Adiagram.

Year 4 ohjectives

» Ldentify .comumon appliances that
run on electricity.

them waork, they are supplied this by the
hlood.

« Link to Frankenstein’s .monster - what
bhody .worgans does Victor Frankenstein
need to .make his monster? How will these
organs work together in the circulatory
and digestive siystems?

« The.maonster is homeless .and alone - how
- where will he find food, what sort of

food might it he?

- where will the .monster zslezp/fost?

+ Ldentify comumon appliances that run
on electricity. Link to Geogrophy -
injustices - lack of electricity, how
some  places still  don’t  have

+ Give children a range of equipment
and ask them to make o circuit which
will  light a  hulb/sound «a
huwzzer [mone a motor.

- Discuss names of these pieces .of
equipment .and the role they play in

. Intr,o,ciu,oe the circuit symhols - use
these to drow circuits.

(linked to PE Qa in previous
column) then carry them .out in PE
lessons.

* Play with the circuit equipment -

can they make a circuit which
will light a bulb/sound a
huzzer [move a .motor? Give .a
range .of equipment - children to
choose what they need to use.

* Draw the circuit made using the

correct circuit symhbols.

« Prowvide children w.ith circuit

diagrams. Using their
knowledge, children to explain
explain why. Predict, then make
the circuit - w.os their prediction
right? If not, explain where they

went WIrong.



https://www.bbc.co.uk/bitesize/clips/z28b4wx
https://www.bbc.co.uk/bitesize/clips/z28b4wx

» Construct a simple series electrical
hasic parts, including cells, wires,
hbulbs, switches and bhuzzers.

» Ldentify whether .or not a Lamp will
light in .a simple series circuit,
based .on whether or not the lamp is
part of o complete loop with a
hattery.

» Recognise that a switch opens .and
closes a circuit and associate this
with whether or not .a lamp lights
Recognise some common conductors

and insulators, .and associate .metals

with being good conductors.

« Concept

o Introduwce a switch to .a circuit to

demonstrate how Mzmn,cu,t,oa@i,t}w
}Lo;w ,oj zlzctrmutg

* Discuss why we need to ‘turn off

electricity or find other ways to
produce electricity. Talk about power
qeography, global warming  and
injustices.

cartoons Lo start
discussions using Acientific
language - focus .on variations in
how components function including
the brightness of hulbs, the volume
©of buzrzers and the .onfoff positions
of switches.

e Use ,oé? clr.cuit kfwmledgz Lo .create

own Frankenstein monster games, eg.
‘Operation’ game (linked to
circulatory and digestive systems),
match the organ to the purpose;
TRIMONL GINen Organ; match organ to
name; insert correct worgons, etc.
Monster eyes could light up, make
hody part twitch .os it comes to life,
ete.

o M.ake switches .and ise them to

demonstrate how ,th.e,g allow ws
Lo turn ,elzctrw,tg .on and ,og.
Add switches to circuits.

* Produce posters to encourage.

people .around school and at
home (contact Local husinesses
Lo ask if we can display posters
there too to encourage the

wse) Lo turn things off when
they’re not using them, e.q.
lights .and projector off when the

room is left.

- Discuss the concept cartoons -

Let’s Think style, .groups (if
possible!), ask any child what
their group thinks and why -
hawve correct scientific
rocabulary displayed to ensure
use.

+ Link to electricity - using circuits

to create a .game that models the
human hody, organs and their
functions:

e /] N b [hitesizel
ips/z28hlwx



https://www.bbc.co.uk/bitesize/clips/z28b4wx
https://www.bbc.co.uk/bitesize/clips/z28b4wx




Key Learning From main trunks — use Skills
and Progression documents to inform

How?
What opportunities am | going to give the

Outcomes
What will the learning look like?

planning. children so that they can learn? How will the learning be recorded?

What will the children learn?

Asrt - Watch + Give children close up imoges .of the
https: [ [ apoutibe com/match?nv= | faces of Nick Mackman’s animal
~0OnoBrlg6d0  to ‘meet’” Nick| asculptures. Children to lahel the key
Mackman .and see the processes and | features that have heen highlighted
techniques she wses to create her | - eyes, ears, etc. Why are these so0
animals sculptures. important? They bring the .animal to

- Drawing: dewelop drawing | * Study images .of Nick Mackmanls| life.and .allow it to express.an

techniques using .o ronge of sources,
perspective and composition.

* Explore, develop .and evaluwate ideas:
Use knowledge of artists and their
w.ork to adapt and develop their own
ideas, giving reasons.

« Study  Nick Mackman -
sculptor.

« *Nick Mackman'’s animal sculptures
have heen widely exhibited .and are
held in private collections all over the
world. In 2015, she won the Dawvid
Shepherd Wildlife Foundation (DSWF)
Wildlife  Artist  of the Year
competition. She has undertaken
commissions for British Alw.ays
and the BBC Wildlife Photographer .of
the Year competition. Her work is

Animal

» Study image .of their chosen .animal
(and additional features, e.q. image
of a flower).

« Watch this clip - Nick Mackmanls

sBz_C66ZWu8

» Study the faces .of the sculptures Nick
M.ackman creates in detail.

» Watch
https: [ [ apoutibe com watch 2n =
JIG2q8V8INc. The time-lapse wideo
showa the process of making a .dog

« Practice creating textural 2#@0(’/5

,wsmg,to,ol/s,on,a,d,wé,twe.

» Make clay sculptures.
« Contact Wildern .art department -

Mn/,gl,a/zm.g opportunities? Possible
wiith covid restrictions? Discuss!

emotion.

» Children to .draw the .animals they
will be creating with the clay - use
photos to support this process, hut
obviously o part will be different .as
these are evolved animals that
aren’t yet in existence! This will be
onver o series of lessons particularly
to .allow for editing to improve the
drawings - use Peer Critique.

» Review .and .add detail to the
the perspective.



https://www.youtube.com/watch?v=vOnoBzJq6d0
https://www.youtube.com/watch?v=vOnoBzJq6d0
https://www.youtube.com/watch?v=sBz_C66ZWu8
https://www.youtube.com/watch?v=sBz_C66ZWu8
https://www.youtube.com/watch?v=JIG2q8V8lNc
https://www.youtube.com/watch?v=JIG2q8V8lNc

prized for its w.onderful

« Use the time -lapse ~ideo to .allow

The videos also show the paper
rolling technique for strengthening
clay which the children will he
doing too.

. M,akz,thz,cba,gm,o,dei&,wvef A Aeries

of sessions???

+ Add detail .and texture using clay

tools to have the desired effect.

10



Key Learning From main trunks — use Skills
and Progression documents to inform
planning.

What will the children learn?

How?
What opportunities am | going to give the
children so that they can learn?

Outcomes
What will the learning look like?
How will the learning be recorded?

Geography (linked to Swrvivaors text
Ariver)

* Know the position and significance
of latitude, longitude, equator,
north and south hemisphere, Tropics
of Cancer and Capricorn, Arctic and
Antarctic cucle.

* Know the significance of the
Prime/Greerw.ich Meridian .and time

« Explore injustices within our w.orld
that have aurisen through
geographical events, e.q. famine,
climate change .and immigration.

+ On .o world map, to know .areas of
similar  erwironmental regions -
either deserts, rainforests, temperate
regions, etc. Look at habitats of

* To describe and understand aspects
of climate zones, hiomes .and
~egetation helts.

Adifferent climate zones, hiomes .and
~egetation helts.

« 19th October 2020 - Rainforest Doy - Link
to ‘Swrvivors Rainforest story.

+ Define and locate on .a world map (glohe
for the class - physical and interactive
on hoard - map in bhooks) latitude,
longitude, equator, north .and south

hemisphere, Tropic of Cancer .and
Capricarn, the Arctic and Antarctic circle

and  Prime Meridian. What .are the
Lahel.

,oj,th,@sz,pl,ace/s?

+ Use .a glohe to demonstrate time zones -
mark on the Prime Meridian. Discuss the
foct that bhetween 1984 and 1988 satellite
centre of the earth and a new .meridian
was agreed (IRM). So the Prime Meridian
is no longer identified .as heing the centre
of the earth, bhut is still used for time.
The Prime Meridian runs through
Greerwich We call this GMT. Greerw.ich
(in London) w.as chosen os the reference
for world time. Before this, almost every
townin the world kept its omwn local time.
There were no national .or international
be measured, or mwhen the .day w.ould
begin and end, or what length .an howr

might be

» Map with labhelled .areas, e.4.
latitude lines, longitude lines,
equator, etc. The significance .of
these areas will he recorded, inc.
Prime Meridian line. (*Meridian is a
north/south line, 0 .degrees selected
reference line for astronomical
ohservations.

« Children to consider their own time
zones - how long would their day
be if they could choose? When
would a day begin, when would it
end? Use their knowledge of the
world, and the significance of
longitude .and latitude, etc, to locate
where their ‘home of time’ w.ould be.

* For WTS children, give them .a
Adifferent way of timing the
world - can they identify where the
centre of time would be for this new
Lime?
etc, children to predict where hotter
countries would he, colder
countries, wet countries, etc.

] ! b

11


https://www.bbc.co.uk/bitesize/topics/zvsfr82/articles/zd4rmfr
https://www.bbc.co.uk/bitesize/topics/zvsfr82/articles/zd4rmfr
https://www.bbc.co.uk/bitesize/clips/zr7hyrd

« Plot Charles Darwin's journey .on HMS
Beagle. Locate the Galapagos Lslands.

« Ldentify rainforest locations (specifically
on  Rainforest day) and  other
erwironmental regions ocross the world
- .map them! lLook at the locations of
these .climate zones .and Llink to
hemisphere, latitude (north/south) and
longitude (east/west), equator (0 .degrees
latitude). Link to .maths coordinates.

« Madel the difference hetween .o climate
zone .and a hiome - three .major climate
zones .on the E.arth .are the polar, temperate,
and tropical zones (polar heing near either
the north or south poles and tropical
heing Aitwated close to the
Equator) Within  these rzones .are .«
wvariety of different biomes. A hiome is a
region that has certain climate .and
weather patterns .and therefore .certain
types of flora (plants)
and fauna (animals) can survive there.
Biomes .can be swmmarised as sharing
animals of each bhiome have evolved and
to suwrnvive in their particular hiome.

« Use classification keys Lo classify
climate zones, etc. Model how to wse
these. Children to have a go.

* Madel creating .own classification keys
for the new species of animal that they
have designed .and made.

Lzr Thyrd - watch to support
identification.

 Lahel the climate zones, .and then
the hiomes and ~vegetation helts.

« Which bhiome do their animals live
in? Useful for English link.

« Classification key quiz - which
animal am I talking ahout? Repeat
with children’s instructions.

+ Children to create a classification
key for their new animals.

12


https://www.bbc.co.uk/bitesize/clips/zr7hyrd

« LIASE with Jenna re: locations heing
studied in English wsing Survivors bhook,
and wse this information accordingly.

13



Key Learning From main trunks — Global
Neighbours
What will the children learn?

How?
What opportunities am | going to give the
children so that they can learn?

Outcomes
What will the learning look like?
How will the learning be recorded?

Explain how their lives are .connected
and the effects of Local actions .on the
wider world.

Ask and explore ‘hig .questions’ .about
suffering, inequality and justice mwith

Explore Christian perspectives on poverty,

Reflect upon their .own hehaviowr, values
and attitudes surrounding issues of
injustice and exploitation of the natural
world, .and consider changes they .may
Jmake as .a result.

o Link to electricity teaching .and learning
- aee electricity plan. Children to
foct that we have constant electricity at
the flick of a switch. Consider cost
irwolved in electricity (financial -
monthly bills, and natural cost .of
producing electricity).

o Discuss how electricity is prodiced -

e Consider how richer countries .are more
responsible for causes of climate
change.

o P4LC hased around injustices and
perapectives .on poverty.

o RE link - justice.

o Children to share changes that they
intend to .make

Electricity poster encouraging .others to
turn off electrical equipment when not in
use - copy and display in achool. Reach
out to local husinesses asking for them
to display our posters in their shops, etc,
too, so that the message can reach the
local .community too.

RE - key concept - Justice. Alongside the
H.ampshire planning docwment for Justice,
time looking .at injustices taking place
around the w.orld.

Children to create .o presentation
(powerpoint, model diagram,
performance, etc.) to inform others obout
the injustices they have researched linked
to RE.

P4C lessons - discussions - looking at
share their ideas. Link to current events
in the media where relev.ant.

14
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Additional Learning opportunities

their ideas through discussion, annotated
sketches, cross-sectional and exploded
diagrams, prototypes, pattern pieces and
computer-aided design

select from and use a wider range of materials
and components, including construction
materials, textiles and ingredients, according
to their functional properties and aesthetic
qualities

understand and use mechanical systems in
their products [for example, gears, pulleys,
cams, levers and linkages]

understand and use electrical systems in their
products [for example, series circuits
incorporating switches, bulbs, buzzers and
motors]

NC Subject Skills/Knowledge Outcomes
PSHE - Consider how we change as we grow older — Discussions surrounding changes in our bodies in
are there changes in our parents that will likely | relation to our parents.
also happen to us?
- Describe changes as humans develop into old Child led discussions — if deemed necessary to
age. their learning, children to research certain
- Drugs/alcohol — why might the monster drugs/alcohol to develop their understanding.
(Frankenstein) turn to these? What effect will
they have on the monster? Good drugs/bad
drugs.
DT - generate, develop, model and communicate When producing their Frankenstein moving

monsters in Science (electricity), children will
consider how to produce a moving model and
they will need to select appropriate equipment
and materials.

The children will use mechanical systems to
support the movement of the model and will be
using electrical circuits (as taught in science).




[Type here]

Year 6:

English learning journey

Outcome (Frankenstein):

Task: Create a spooky
setting description.
Audience: Year 6

Purpose: To be read aloud
for outdoor campfire night.

Outcome (Frankenstein):

Task: To write a newspaper
report.

Audience: Year 6

Purpose: To entertain and
be displayed in school for
others to enjoy.

Outcome (Frankenstein):

Task: To write diary entries
from the viewpoint of
central characters.
Audience: Year 6

Text Drivers:

Key writing objectives from NC:
Spoken language:

e listen and respond appropriately to adults and their peers

e ask relevant questions to extend their understanding and knowledge

e use relevant strategies to build their vocabulary

e articulate and justify answers, arguments and opinions

e give well-structured descriptions, explanations and narratives for different purposes, including for expressing
feelings.

e maintain attention and participate actively in collaborative conversations, staying on topic and initiating and
responding to comments

e use spoken language to develop understanding through speculating, hypothesising, imagining and exploring idea

e speak audibly and fluently with an increasing command of Standard English

e participate in discussions, presentations, performances, roleplay/improvisations and debates

e gain, maintain and monitor the interest of the listener(s)

e consider and evaluate different viewpoints, attending to and building on the contributions of others

e select and use appropriate registers for effective communication

Transcription:

e use further prefixes and suffixes and understand the guidance for adding them
e spell some words with ‘silent’ letters [for example, knight, psalm, solemn]
e continue to distinguish between homophones and other words which are often confused

e use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be

learnt specifically, as listed in English appendix 1

e use dictionaries to check the spelling and meaning of words
e use the first 3 or 4 letters of a word to check spelling, meaning or both of these in a dictionary

e use a thesaurus



https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf

[Type here]

Purpose: To entertain and
create a reading journal
that shows our
understanding of the
characters in a creative
way.

Outcome (Moth):

Task: To write a narrative
based on adaptation
Audience: Year 6
Purpose: To entertain and
inform

Outcome (Survivors/The

Cay):

Task: To write a diary
entries based on the book
‘Survivors’

Audience: Year 6
Purpose: To entertain

Outcome (Survivors):

Task: To write a newspaper
article based on ‘Survivors’
Audience: Year 6

SURVIVORS

Composition:
plan their writing by:

o identifying the audience for and purpose of the writing, selecting the appropriate form and using other
similar writing as models for their own

e noting and developing initial ideas, drawing on reading and research where necessary

e in writing narratives, considering how authors have developed characters and settings in what pupils
have read, listened to or seen performed

draft and write by:

e selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance
meaning

e in narratives, describing settings, characters and atmosphere and integrating dialogue to convey
character and advance the action

e précising longer passages

e using a wide range of devices to build cohesion within and across paragraphs

e using further organisational and presentational devices to structure text and to guide the reader [for
example, headings, bullet points, underlining]

evaluate and edit by:

e assessing the effectiveness of their own and others’ writing

e proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning

e ensuring the consistent and correct use of tense throughout a piece of writing

e ensuring correct subject and verb agreement when using singular and plural, distinguishing between the
language of speech and writing and choosing the appropriate register

e proofread for spelling and punctuation errors

e perform their own compositions, using appropriate intonation, volume, and movement so that meaning
is clear

VGP




[Type here]

Purpose: To entertain

Outcome (Wonder/My
name is Mina):

Task: To produce a leaflet
on children’s mental health
and well-being.

Audience: Year 6

Purpose: To help and
support children

recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive
forms

using passive verbs to affect the presentation of information in a sentence

using the perfect form of verbs to mark relationships of time and cause

using expanded noun phrases to convey complicated information concisely

using modal verbs or adverbs to indicate degrees of possibility

using relative clauses beginning with who, which, where, when, whose, that or with an implied (ie omitted) relative
pronoun

learning the grammar for years 5 and 6 in Appendix 2

indicate grammatical and other features by:

using commas to clarify meaning or avoid ambiguity in writing

using hyphens to avoid ambiguity

using brackets, dashes or commas to indicate parenthesis

using semicolons, colons or dashes to mark boundaries between independent clauses
using a colon to introduce a list

punctuating bullet points consistently

Key reading objectives from NC:

recommending books that they have read to their peers, giving reasons for their choices

making comparisons within and across books

learning a wider range of poetry by heart

preparing poems and plays to read aloud and to perform, showing understanding through intonation,
tone and volume so that the meaning is clear to an audience

understand what they read by

summarising the main ideas drawn from more than 1 paragraph, identifying key details that support the
main ideas
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distinguish between statements of fact and opinion

retrieve, record and present information from non-fiction

provide reasoned justifications for their views.

Themes and conventions:

identifying and discussing themes and conventions in and across a wide range of writing

maintain positive attitudes to reading and an understanding of what they read by:

continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and
reference books or textbooks

reading books that are structured in different ways and reading for a range of purposes

increasing their familiarity with a wide range of books, including myths, legends and traditional stories,
modern fiction, fiction from our literary heritage, and books from other cultures and traditions

Comprehension:

checking that the book makes sense to them, discussing their understanding and exploring the meaning
of words in context

asking questions to improve their understanding

participate in discussions about books that are read to them and those they can read for themselves,
building on their own and others’ ideas and challenging views courteously

explain and discuss their understanding of what they have read, including through formal presentations
and debates, maintaining a focus on the topic and using notes where necessary

Inference:
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e drawing inferences such as inferring characters' feelings, thoughts and motives from their actions, and
justifying inferences with evidence
e predicting what might happen from details stated and implied

Language for effect:
e identifying how language, structure and presentation contribute to meaning

e discuss and evaluate how authors use language, including figurative language, considering the impact on
the reader




