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Aims:

The aim of all of the marking and feedback in school is that all feedback is meaningful and
bespoke to individual children. We recognise that marking can take time and it is essential
that marking is there to move all learning forward so that children know what they have
done well and what they can improve on in future. Marking works best when it is used to
inform future planning and assessment.

‘The use of targets to make marking as specific and actionable as possible is likely to
increase pupil progress’ (EEF, pg. 5).

We believe that marking and feedback should celebrate learning, effort and achievement in
the classroom and build confidence of pupils to take risks with their learning, tackle the
unfamiliar and challenge themselves, their teachers and their peers to seek and find out
more.

We believe that the quality of feedback, however given, will be seen in how a pupil is able to
tackle subsequent learning. As a school, we encourage you to use your professional
judgement to decide what form of feedback to use and when you use it. The judgement
should be based on what will most positively impact the children’s learning.

It is the responsibility of class teachers to ensure that support staff are feeding back to
children effectively in line with this policy. It is not appropriate for volunteers to mark
children’s books.

At Shamblehurst we use a variety of methods to assess and feedback to children. All of
these are listed and explained with examples in this policy. Teacher and support staff are
encouraged to use these methods in their day to day practice.

Target marking:

Target marking should be used as an effective way of children knowing what they need to
do improve their work. Targets should be bespoke and relevant for each lesson. Target
marking should be used in both English and maths where appropriate. This is not
appropriate for all lessons and should not be forced into the learning. Target marking can be
used as a way of developing children’s responses ‘there is a strong case for providing
dedicated time to consider and respond to marking in class’ (EEF, pg. 16). See appendix 1.

Live marking:

Live marking against success criteria gives children very clear expectations of the lesson.
‘Pupils are unlikely to benefit from marking unless some time is set aside to enable pupils to
consider and respond to marking’ (EEF, pg. 5). With this in mind, the effective use of live
marking ensures that pupils can respond at the point of teaching therefore having more
impact on the learning. See appendix 2. Where live marking is used, it should be annotated
with VF followed by the target number that this refers to, e.g. VF T1.



Success Criteria:

Success Criteria needs to be an integral part of a learning journey so that children know
what they have to do to be successful in their work. This can be used in all curriculum areas
and children should be clear about what the success criteria is. By working to success
criteria, children have clear knowledge about the expectations of their learning. Success
criteria should be written or shared with the children so that they know what they are
learning. These targets must be recorded in your marking, feedback and assessment folders.
Through assessing against success criteria, children will be able to assess themselves against
the criteria to see how well they have completed a task.

Non-negotiables:

Non-negotiables vary in each year group and in some cases each class. They are based on
the previous years objectives and are specific for each subject. As the year progresses non-
negotiables will change according to what has been taught. An objective will be considered
a non-negotiable when children have been taught it and understand how to use it easily.
This is not about new learning, but embedded learning that hasn't be completed accurately
in this piece of work. Marking codes will need to be used for younger children see appendix
3.

SeeSaw:
SeeSaw can and should be used to provide bespoke spoken feedback for children to act
upon. It can also be used to show worked examples for children.

Peer Critique:

We believe that the use of warm and cool feedback needs to be embedded in children’s
language. This enables them to create feedback that is meaningful about their peers
learning and also makes them think about what might make them more successful. These
phrases are modelled from YR to Y6 and encourage children to create smart, kind and
helpful feedback. See appendix 4.

Warm feedback should start with:
‘I really liked the way...’
‘What jumped out was...’
‘My favourite part is...”

e ‘My eye was drawn to...’
‘I'd like to celebrate...’

Cool feedback should start with:
e ‘Couldyou...?”
e ‘Whydon'tyou..?
‘A good idea would be...
‘Have you considered...?’
‘Have you thought of...?’

Peer critique can be used as part of a ‘gallery technique’ where children view the whole
classes work in a gallery and then comment on each others work. This should be anonymous
feedback, but once children are trained in warm and cool feedback it effectively moves
learning forward (Lear, 2019).

In order to allow children to gather instant feedback about their learning, marking stations
should be used. These will allow children to get instant feedback in lessons where there is a
clear right or wrong answer.



Pupil Conferencing:

Pupil conferencing is an integral way of creating an on-going dialogue with children about
their learning. Pupil conferencing helps to break down barriers in learning to encourage
children to talk about how they have learnt as well as what they have learnt.

Hot/cold tasks

Hot and cold tasks are an essential diagnostic tool to enable teachers to see what the
children need as well as what they have achieved. They must be marked by the teacher, not
the children. An overview of the children’s learning must be kept in the marking folder. See
appendix 5.

Marking folders:

Marking folders are an integral part of teaching and learning at Shamblehurst. They enable
teachers to make on-going assessments that informs teaching so that children make
excellent progress. Flexible groups are recorded, children who would benefit from pre
teaching are identified, misconceptions are noted, target marking is recoded and ideas and
next steps are highlighted. These files are to be used as a tool for assessment and planning
and there is no expectation that they are to be filled in every day. See appendix 6.

Within planning and assessment files should be:

e hot and cold task assessments;

e on-going spelling assessments;

e formal test data; and

e any other relevant assessment information about a child’s progress.



References

Lear, J (2019) The Monkey Proof Box UK: T) International

University of Oxford (2016) EFF A marked improvement? A review of the evidence of
written marking



Appendices

Appendix 1: Examples of target marking




Appendix 2: Live marking




Appendix 3: Marking codes

Year 1
Full stop
CL
Capital letter
{ﬂj Finger spaces (KS1)
= Check your work
e
VF Verbal Feedback
SS Seesaw
Sp Spelling
I Independent work
S Supported work
Guided work — work that is fully supported by an adult. Children’s
GG writing will be similar across a group BUT will not be all the same
indicating that it has been copied.
Target not achieved
v Target achieved
v Target achieved and can be completed in different ways
Y Target achieved and can be explained

T (followed by
a number)

Target

KW

Key words




In addition to marking codes Year 1 children have the following on their learning objectives

to ensure that non-negotiables are addressed.

CL ) = KW

LO: To use ‘ed’ endings

e | know what averb is

e | can change the endings of the words to create a past tense sentence

Year 2
Full stop
CL _
Capital letter
Punctuation is missing
P Autumn Term - squiggly line underneath missing punctuation
Spring Term - P written in the margin for the child to find and fix
/ﬂﬁ Finger spaces
—— Check your work
B > Y
Something doesn't make sense
? Autumn Term — above section that doesn’t make sense
Spring Term - ? in margin
VF
Verbal Feedback
Sp sp in the margin and children find the error and fix
I Independent work
S Supported work




Guided work — work that is fully supported by an adult. Children’s

GG writing will be similar across a group BUT will not be all the same
indicating that it has been copied.
PA Peer Assessment
AN Something is missing
NN Non negotiable (in the margin)
Target/LO not achieved
v Target/LO achieved
Va4 Target /LO achieved and can be completed in different ways
VA4 Target/LO achieved and can be explained
// New paragraph
T (followed by
a number) Target
R Resources used
Year 3
Full stop
Capital letter
p Punctuation is missing
P written in the margin for the child to find and fix
FS Finger spaces
5 Something doesn't make sense

?in margin




VF

Verbal Feedback

Sp Sp in the margin - find and fix the spelling
I Independent work
S Supported work
Guided work — work that is fully supported by an adult. Children’s
GG writing will be similar across a group BUT will not be all the same
indicating that it has been copied.
A Something is missing
NN Non negotiable (in the margin)
Target/LO not achieved
v Target/LO achieved
v Target/LO achieved and can be completed in different ways
a4 Target/LO achieved and can be explained
// New paragraph
T (followed by
a number) Target
P+ Presentation great
P- .
Presentation poor
R Resources used

Year 4




Full stop

Punctuation is missing

P P written in the margin for the child to find and fix (this would
include capital letters for us)
5 Something doesn't make sense
) ? in margin
VF Verbal Feedback
SS Seesaw
Sp Y2 and above — sp in the margin and children find the error and fix
I Independent work
S Supported work
Guided work — work that is fully supported by an adult. Children’s
GG writing will be similar across a group BUT will not be all the same
indicating that it has been copied.
PA Peer Assessment
wWC Word choice is either inappropriate or could be improved
A Something is missing
NN Non negotiable (in the margin)
// New paragraph
T (followed by
a number) Target
R Resources used
TS Sense error — TS written in the margin




Year 5

Capital letter

Punctuation is missing

P
5 Check for sense
' ? in margin
VF Verbal Feedback
SS Seesaw — (Will begin to do as a year group soon)
Sp Spelling — sp in the margin and children find the error and fix
I Independent work
S Supported work
Guided work — work that is fully supported by an adult.
GG Children’s writing will be similar across a group BUT will not be
all the same indicating that it has been copied.
PA — by child’s | Peer Assessment (will start to initial when peer work is
name completed)
wWC Word choice is either inappropriate or could be improved
A Something is missing
// New paragraph
T (followed by a
number) Target
Year 6
p Punctuation is missing
P written in the margin for the child to find and fix
VF Verbal Feedback
SS Seesaw
Sp Sp in the margin - find and fix the spelling




Independent work

S Supported work
Guided work — work that is fully supported by an adult. Children’s
GG writing will be similar across a group BUT will not be all the same
indicating that it has been copied.
PA Peer Assessment
NN Non negotiable (in the margin)
Target/LO not achieved
v Target/LO achieved
v Target/LO achieved and can be completed in different ways
Y Target /LO achieved and can be explained
// New paragraph
T (followed by
a number) Target
< Not enough work completed
Target not achieved
v Target achieved
v Target achieved and can be completed in different ways
a4 Target achieved and can be explained




//

New paragraph

T (followed by a

Target
number) g
P+ Presentation great
P_

Presentation poor

Resources used




Appendix 4: Examples of Peer Critique from The Monkey-Proof Box




Appendix 5: Hot and cold tasks




Appendix 6: Marking folder examples

Marking books are used in different ways and can be bespoke to each class.







